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COMMUNICATIVE CLASS

“ INTRODUCTION OF NEW MATERIAL”

In an efficient communicative class it is imperative for the learner to have an active role in the acquisition process. 

When introducing new material, your whole lesson plan must be structured towards arriving to the specific grammar/vocabulary/reading… point to cover. Normally, the new “grammar” point can be assigned at the end the previous class as homework together with the corresponding exercises.

“Whenever possible, grammar explanations are preceded by a review of the familiar, something they recognize. Most text books will break down more complex structural features throughout a chapter or across several chapters in order to lessen the cognitive load and increase proficiency in use.” (“The Emerging Foreign Language Teaching/Learning Paradigm” by Jorge H. Cubillos; Northeast Conference, Review 49)

The presentation of grammatical structures should always be followed by a carefully sequenced progression of contextualized oral and written activities. Thus you move from quick controlled exercises (drills) where you can assesses if the grammar point has been understood, to more open-ended tasks that will guide the student to express his/her own messages and interact with others. Yet, even the open-ended exercises should offer the appropriate guidance and support allowing the student to “produce” the new grammatical structure. 

Lesson Plan

Plan carefully what you will be teaching in each class:

· Define goals

· Incorporate different language skills:  reading, writing, speaking, listening

· Distribute time evenly for each skill

· Each activity should lead to the next in a logical and natural manner
Lesson plan sequence

1. Warm up 

2. Introduction of new material (which has been assigned as homework)

3. Practice of new material through a variety of different activities:

· teacher-student (input, picture files, drills, coral repetitions, etc)

· student-teacher (questions/answer, reporting back: as you are “explaining/reviewing” the grammar point ask them questions to build on the explanation together. Don’t “give” it to them, rather guide them with questions so that they  re-formulate the explanation)

· student-student (pair and group work)

4. Wrap-up

5. Preview (assign next class homework, reading etc., if it is not posted on your course website)

Class Sample:  (All in the target language!!)

· More or less fifth class at the elementary level. 

· Grammar point: Present tense of regular –ar -er, -ir   verbs.

· Previously seen: subject pronouns; verb “ser” (to be); introductions; adjectives of personality.
· 1hr and 15min.
1. Warm-up

         -“Good morning everybody!”
         - XXXX how are you? What is your partner’s name? (repeat with several students) 

         -Who in the class is …? (optimista, pesimista, tímido, perfeccionista…) (reviewing       

           this way  the verb “to  be” as well as the adjectives of personality) 

        - Who is…? SHOW PHOTOS  (in this case I used Antonio Banderas and      

           Penélope Cruz but I have also used others like Picasso, Dalí, Frida Khalo etc.,)

        -How is he/she? ….(optimista, pesimista, tímido, perfeccionista…)  

2. Introduction of new grammar

       -Does he speak Spanish?  (SHOW  ANTONIO’ S PHOTO)

       -Does she speak Spanish? (SHOW PENÉLOPE’S PHOTO) 

       -They both speak Spanish. 

       -I speak Spanish too! We all speak Spanish (Thus introducing already the new grammar   structure) 

       -XXXXXX do you speak Chinese?  -“No, no hablo chino” (If the student has done the  homework correctly they should be able to answer in a complete sentence).

Visual/written  recognition

 Write the sentence on the board: “Yo hablo español” (I speak Spanish) and ask them what is “hablo”? they should answer “hablar” and then we would conjugate the verb together. (It is important to use the specific grammatical terminology in the target language from the very beginning: “Cómo se conjuga?” HABLAR Yo habl-o; Tú habl-as etc…. Who in the class watches (mirar) a lot of TV... dances (bailar), walks (caminar) along Central Park, rides (montar) a bicycle etc, use several verbs from the –ar conjugation.

Expansion 

 Back to PHOTO: Try to add new verbs covering the three conjugations in a contextualized manner and slowly build a chart on the board: 

-Antonio es de España, él vive en EEUU. 

-Penélope es de España, ella vive en España. 

-Probalemente ellos comen Paella. Tú comes paella?  Add to the blackboard: comer y vivir etc. 

3.Practice

At this point, in order to re-enforce the conjugations, use a group or pair activity such as a Bingo game with regular verbs. Do one time as a class and then divide the class in groups of 3 or 4. Take this opportunity to walk around the class paying close attention to the agreement in number and to pronunciation. Keep it short, it should not last more that 5-7 minutes. Re-convene and check answers for correct spelling. (Think of quick transitions, for example you can use “PINTAR” to paint as the last of the verbs in the BINGO to use it as transition to the next READING exercise.)

Reading

 - XXXXX  can you paint well? tú pintas bien? - I can’t paint at all!! Yo pinto muy mal! 

Show PHOTO of Picasso, - who is he? Does he paint  well?  Él pinta bien o mal? 

Read short text on Picasso once as a class (you can read it first or you can have students take turns reading out-loud, clarify vocabulary. (In this case the text is in their textbook; if you adapt one from another source make sure the level is adequate). 

Divide the class in pairs; have them re-read the text taking turns. Ask them to underline the verbs and classify according to  -ar; -er; -ir (Walk around the classroom checking for comprehension and pronunciation).   

Reading comprehension

True or false? 

 In the same pairs students must prepare 5 questions, three based on the information on the reading about Picasso (true) and make-up two (false) questions about the artist using regular verbs. Have students write their questions on the blackboard, correct any grammar mistakes as a group and answer the questions. 

Writing

Re-divide the class in different pairs and distribute transparency sheets. Using the previous questions (true and false) the students will write a brief paragraph on the transparency sheets (about 5 sentences using 5 different verbs) on Picasso. Display and correct as a group.
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