Columbia University 








August 2007 

Orientation Workshop for Foreign Language Teaching Fellows

    Tuesday, August 28th, 9:00 a.m. - 3:45 p.m.   AND

 
    Wednesday, August 29th, 9:00 a.m. - 4:00 p.m.

              at Maison Française (Buell Hall), room 101 

    (the small red brick building between Low Library and Philosophy Hall)


    Thursday, August 30th, 8:30 a.m. – 12:30 p.m. GSAS orientation (Faculty House) 


PLEASE REGISTER BEFORE AUGUST 1ST AT 



  
 

http://www.columbia.edu/cu/tat/events/orientation.htm

           


1:30 p.m. – 4:00 p.m Language Resource Center, IAB 

Note: Breakfast and lunch will be served compliments of the Graduate School 

Tuesday, August 28th: 

9:00- 9:30: Breakfast and introductions. 

9:30-10:15: Shock Classes in Dutch (Wijnie de Groot) and Finnish (Aili Flint)

10:15-11:15: How to Get through the First Day of Class (a demonstration by Richard Korb)

11:15-12:30: Course and Lesson Planning, Setting Goals and Some Class Management Issues (how to work in groups, class dynamics, how to get students to talk, how to create a student-centered class) Participants will be divided into four groups to discuss four different sets of questions; they will then share their ideas with the other groups ( Pascale Hubert-Leibler). Nina Lee, a teaching fellow in the Slavic Department, will then present class activities she has developed and talk about her experience as a language instructor at Columbia.   

12:30-1:15: Lunch.

1:15-2:45: A Communicative Lesson (demonstration by Angelina Craig). 

Students will first receive packets of materials and, working in groups, will have to choose suitable activities for a beginner’s class. After a discussion of the groups’ choices, Angelina Craig will teach a communicative lesson in Spanish.  
2:45-3:45: How to Teach Reading: group work on sample documents (Pascale Hubert-Leibler) 
All participants are to prepare a mini-lesson (10 to 15 minutes) on a topic they are likely to teach during the first few days of classes for the Wednesday afternoon micro-teaching sessions. They are encouraged to use their 1101 textbooks. 

Wednesday, August  29th   : PLEASE BRING YOUR 1101 TEXTBOOKS

9:00- 9:15: breakfast
9:15-10:00:  Teaching Writing: general discussion based on a list of questions and sample materials sent in advance to participants. 
10:00-11:45: Teaching Culture: by the Book and beyond: Presentations followed by group work to design exercises and activities (Jutta Schmiers-Heller, Annie Falk and Rebecca Bauman).

11:45-12:15: Linking Elementary Text and Web Materials: examples in German adaptable to all languages by week 4 of 1101 (Richard Korb)

12:15-1:15: Lunch
1:15-2:15: Teaching with Videos: presentation and hands-on activities (Jutta Schmiers-Heller and Pascale Hubert-Leibler) 

2:15-4:00: Teaching practice: participants will divide into 4 or 5 groups and teach first-week 1101 mini-lessons to each other.  

Thursday, August 30th : 

8:30 a.m. – 12:30 p.m. Graduate School of Arts and Sciences orientation 

12:30 -1:30 p.m.: Lunch
1:30 -2:00  Tour of the Language Resource Center in IAB (International Affairs Building)
2:00-4:00   Workshop on CourseWorks (the course management system in use at Columbia University) and WIMBA (a Web-based voice tool). TF’s will be introduced to their actual CourseWorks sites and learn how to use their various features: enter data, edit documents, set up chat boards, send group emails, etc.  (Bill Koulopoulos)

In past years, our orientation workshop also featured presentations on the following topics: 
Fostering fruitful conversations in the classroom

Listening comprehension

Evaluating oral performance 

What is culture and how to teach it? (general discussion based on a list of questions)

Using songs for teaching.

Using the Internet for teaching
TPR  (Tracy Terrell Video) + Demo
Some of our favorite communicative activities (presentation of some of our favorite activities and materials)  

Presentations of projects created by graduate students, such as:

-- Making Videos with Your Students (presentation of a DVD of skits created by students in an elementary II summer course)
-- Creating an online database of teaching materials created by instructors in the Spanish Department (STOR)

-- Presentation of an elaborate website created by a graduate student for a course on Spanish and Latin American history and culture

We encourage presentations by graduate students, who are probably best equipped to connect with novice teachers, reassure them, and give them confidence that they too can exciting projects    

DAY 1

Setting goals

Setting goals, planning lessons, and issues of class management

I. Your goals as a language teacher may be affected by other agendas.
· Country: 

--Is there a national policy about learning/ teaching/ using foreign languages in the US / in your home country? 

-- How do people in the US / your home country regard learning foreign languages? What is their attitude towards the particular language you teach? How could this influence enrollments, students’ preparation, expectations, attitude, etc.? 

· University: 

-- What is the purpose of a language requirement at the college or graduate school level? What is the adequate level for a language requirement? How does the existence or absence of a language requirement affect language instructors what and how they teach? 

· Department:

--What is the position of language instruction in your department? 

--What do you think are your department’s priorities? 

· Courses: 

-- What courses are you likely to teach while a teaching fellow? 

-- What is the place of these courses in the curriculum?

-- Who are they designed for?

· Instructor: 

-- What are your goals as a language instructor, for yourself and for your students? 

-- you are also taking courses, doing research, working part-time maybe, taking care of a family… How are you going to divide your time between all these activities and teaching? 

· Students:

-- Why are they taking language courses?

-- Are their goals necessarily the same as yours? What should you do if they are not? 

II. Lesson planning

The importance of planning. (We have all had teachers who “never prepared”, “opened the book at random”, “improvised”.  We may be tempted to do the same as well (no time, delusion that as a native speaker you don’t need to…: BEWARE!! It shows, and it is usually very ineffective). Improvisation is allowed, but within bounds.

Start out from the Course goals

The goals of the course should be stated in the syllabus. 

--What do the students need to know? 

-- How can the syllabus help you? Constrain you?  

-- How much freedom do you wish to have/ can you have in relation to the syllabus? 

Planning lessons 
-- How do you plan a lesson? What are the main elements you have to take into consideration?

-- How much of your lesson plan should you write down? What can be left to improvisation, what had better be closely adhered to? 

-- Should you announce the plan to your students? 

-- How much time should you spend planning? 

-- What do you think a lesson should consist of (different stages, types of activities)? 

-- What is a “good” activity? 

-- How do you determine which activity to do and when? 

III.  Class management. Now you are in the classroom… 

-- What are the qualities “good” instructors must have? 

-- What do “bad” instructors do wrong? 

-- Explore the following issues, and think of the ways they impact the effectiveness of your teaching and the quality of your relationship with your class: 

· punctuality

· clarity 

· preparedness

· fairness

· understanding

· firmness

-- Who should speak more in the classroom? The teacher or the students?

-- What factors can make students more or less willing to participate actively?

-- How would you describe the teacher’s role in the language classroom? (conductor,  facilitator, moderator, resource person,  stage director,  etc.)

--What is the use of pair or group work? Which activities are most suited to group work?

Teaching reading
1. Selecting the material.

· What do you want your students to get from a reading activity?

· What is a “good text”?

· Can you think of written documents that would be particularly useful in a first semester course? 

· What are the pros and cons of using authentic material versus made up texts ?

· What can help students to decipher a linguistically challenging text?

· What material can / should be provided to students in order to facilitate comprehension?

· Where to find good texts? 

2. What to do once you have laid your hands on  the perfect text.

· Can you think of things you should not do?

· How can you prepare students before giving them the text to read? 

· What pre-reading activities can you think of? 

· What advice would you give students before sending them off with a text to read on their own at home? 

· Is reading the text in class a good idea?

· How do you check for comprehension? 

· How do you “ discuss” the text? (in pairs, small groups, whole class, who asks questions,  what questions to ask or avoid, what to do if text gets lost sight of…?)

· Discussing a text’s ideas is not always possible at the novice level. Can you think of other activities you can do with a text?

3. After discussing the text. 

· Why are follow-up activities advisable?

· What follow-up activities can you think of? 

DAY 2

Teaching and evaluating writing

1. When should you first introduce writing in your beginning course? 

2. How much written work should be done in class?

3. What will your students be writing? (Writing does not only mean writing essays --grammar or vocabulary written exercises are also writing exercises).

4. What different kinds of written exercises do you find in your textbooks or exercise books? Are they usually contextualized (i.e., they come with some sort of story or they mimic a real-life task)? How important is contextualization? Are there other types of exercises you'd like to assign? Why? 

5. How to give feedback on grammar and vocabulary written exercises (grade all work? Correct in class? Hand out key? ...)? 

6. What do you think of the essay questions proposed in your textbook? In your opinion, what is a good essay question? 

7. How do you give feed back on an essay, and how do you grade it? 

8. How do you help your students improve their writing skills? 
The shock class for language Teaching Fellows

Suggestions for shock-class teachers:

Basically, the idea is to teach about 15 -20 minutes of a first-day class for absolute beginners, introducing and practicing some basic elements like greetings, introductions, perhaps some rudiments of writing or numbers, without using any English. Of course, you would probably do it a little differently in a real class, but here your goal is to give novice teachers a first-hand experience of the ways learners react to a completely foreign language. They will experience a whole range of difficulties: discriminating between sounds, producing certain sounds, remembering structures, fighting confusion and discouragement, having to rely entirely on oral memory instead of taking notes, among others. They will also instinctively start applying some learning strategies (associations, hypothesizing, etc.). The discussion that follows the shock class serves to reinforce the participants' awareness of their future students' own difficulties, and ways to help them (importance of repetition, homework that reinforces and clarifies, how do deal with shy students, how to put students at ease...). 
The shock classes I have attended at the workshop these last 3 years were all quite different; some teachers did everything orally, others used a blackboard, pictures, props... A Chinese teacher did a lesson on the tones of Chinese, taught some characters with posters, and used props; a Finnish instructor had us sing Frère Jacques in Finnish at the end of a lesson in which we had been introducing ourselves, saying where we were from, what languages we spoke, reciting the alphabet in Finnish. In a Hindi shock class, we also introduced ourselves, learned greetings and some basic questions, and had to combine everything in dialogs at the end. You are free to choose what you think will best prepare our future instructors to be more attentive teachers!

