TRAINING LANGUAGE INSTRUCTORS IN VIDEO PRODUCTION TECHNIQUES

The following documents describe the rationale for, as well as the contents of, a series of workshops that was offered by the French Department and the Graduate School of Arts and Sciences in the spring semesters of 2005 and 2006. The goal of these workshops was to teach language instructors some simple filming techniques in order to enable them to develop and implement video projects with their students for pedagogical purposes. 


The first series, in 2005, was designed for instructors of French, and featured an additional session on the history of French cinema. The following year, the workshop was remodeled and opened to instructors from all modern language departments. Both series were co-taught by Farouk Thoyer, who was then a student at the Columbia University Film School, and myself, the director of the French Language Program. 

The first document is the proposal that was submitted to the Graduate School of Arts and Sciences, in which we defended the pedagogical merits of our project. 


The second document is the information flyer that was sent to all language departments at the beginning of the spring semester of 2006.


The next six documents are detailed descriptions of the six workshops offered in spring 2006. 


-- session one: What is a film?
            -- session two: Filming with the camera on a tripod

-- session three: Filming with a hand-held camera

-- session four: Filming a story

-- session five: Editing 


-- session six: Directing actors

The ninth document is a list of films selected by Farouk Thoyer to serve as illustrations for a series of points he wanted to make about different aspects of film-making (he of course showed short excerpts of them).


The last document is an evaluation of our first series of workshops.


We certainly do not claim to have found the perfect way to encourage language instructors to use videotaping in the classroom, but we feel that our workshops have achieved their goals, with a few added benefits to boot. Most participants are now comfortable using a camera in the classroom and editing their footage themselves, and have gone on to do video projects with their students. The varied activities suggested during the workshops, as well as the intriguing film excerpts or short films that were shown over the course of the semester, proved inspiring and pedagogically useful in a variety of ways even when they did not lead to the making of video documents with students. Lastly, the numerous exchanges that took place between instructors of different languages were also very stimulating and served to reinforce the links between members of the language-teaching community at Columbia. 

Pascale Hubert-Leibler

OUR GRANT APPLICATION
(written with the invaluable help of Heidi Holst-Knudsen)
Our series of six workshops on videotaping students was funded thanks to a grant from the Graduate School of Columbia University. 

You will find below the most important points we presented in support of our application for funding.

PEDAGOGICAL PURPOSE: The enhancement of foreign language instruction through the use of videotaping. 

· Videotaping student oral work would allow for the capture and subsequent analysis of second language utterances, creating an artifact to be studied in terms of grammar, pronunciation, and inflection. 

· Students’ error patterns would be put into salient evidence for them, allowing them to react correctively much more promptly and effectively. 

· The sustained and periodic incorporation of videotaping activities would allow students to chart their progress in more concrete terms throughout the course of the semester.  

· The subjective aspect of an instructor’s impressions of an individual student’s progress would be mitigated by the existence of this type of material reference.

· The fact of making a film product out of in-class oral activities would enrich these activities and invest them with an added sense of purpose. 

· The idea of students constructing their own knowledge – in this case meaning via 2nd language utterances – would be corroborated and “authenticated” by its capture on film.

PROFESSIONAL DEVELOPMENT OBJECTIVES:

· In being afforded training in the use of videotaping in the foreign language classroom, graduate student Teaching Fellows would go onto the job market with another valuable skill in their repertoire. Their teaching portfolios will be enhanced by references to their incorporation of this technology into their classes, possibly making them more attractive to schools who haven’t yet adopted such an approach.

· Where possible, TF’s could avail themselves of the instructor’s expertise in screenwriting to devise more large-scale screenwriting projects for advanced classes. Because he is a native French speaker, he’d be able to offer them training in this domain in the target language.

IMPLEMENTATION

· WORKSHOPS: The technical advisor would run 2-3 workshops per month in which he would train participating TF’s in filming and editing techniques. In these workshops, participants would also design the activity sequences and ancillary pedagogical exercises to be realized in class. These activities could include screenwriting projects.

· IN-CLASS SUPPORT & COLLABORATION: The technical advisor would also provide on-site support for the TF’s incorporating videotaping into their lesson plans. In addition, as a native French speaker, he would be able to provide students and instructors alike with the vocabulary relevant to filming and screenwriting.

Some of the in-class activities that would lend themselves to videotaping would be:

· Phonetic work

· Dialogues and skits

· Interviews

· Debates

· Screenwriting projects

LONG-TERM VALUE: Once piloted in the French Department, the program could be expanded to benefit all foreign language departments, perhaps through the centralized facilitation of the Language Resource Center.

BUDGET

· $5,000 stipend per semester for technical advisor. This amount is based both on the adjunct salary rate to teach a 4-credit language class and on the stipend specified in the Teaching and Technology Fellowship sponsored by the GSAS Teaching Center.

· Up to $3,000 for materials, including a video camera and the necessary DVDs and digital video tapes. 

· The Graduate School of Arts and Sciences’ Teaching Center and the Language Resource Center both have the necessary editing equipment. 

FLYER
If you are teaching (or preparing to teach) a foreign language at Columbia, this film workshop is for you!

INFO SESSION ON FRIDAY, JANUARY 27TH, 520 PHILOSOPHY HALL:  DROP IN BETWEEN 10:00 am AND 12:30 pm. 
All Teaching Fellows and graduate students of foreign language departments at Columbia are invited to participate in our spring semester film workshop in order to learn some simple filming techniques to making videos with their students. 

· Why? Among many other things, videotaping class activities is a powerful way to motivate your students, to help them construct and evaluate their own knowledge in creative ways, and to monitor their difficulties and progress objectively. 
· What?  Session 1: An exploration of the pedagogical possibilities of videotaping; Session 2: Videotaping practice with the camera on a tripod; Session 3: Videotaping practice with a handheld camera; Session 4: Planning and filming a scene requiring several shots; Sessions 5 and 6: Film editing with iMovie and Final Cut Pro. Farouk Thoyer will also provide one-on-one assistance with your own projects. 

· When? Six sessions in the semester, which will be repeated depending on the needs of participants. We will do our best to choose the dates and times most convenient for you. 

· Who? The Graduate School is sponsoring the workshop, organized and taught by Pascale Hubert-Leibler, director of the French Language Program, and Farouk Thoyer, a 3rd-year film student at the School of the Arts at Columbia.
· Where? Location will vary, but mostly the Maison Française and the LRC in the IAB building. The information session will take place in the French department, room 520, Philosophy Hall, on January 27th. 

If you are not able to come on January 27th, please email Pascale Hubert-Leibler at ph2028@columbia.edu and let her know which days and times you would prefer the workshop sessions to take place.
Video workshop, spring 2006
SESSION ONE

WHAT IS A FILM?

WHY DO VIDEO PROJECTS WITH STUDENTS?


1.  What making a film entails in real life:

· Idea 



(thinking, visualizing)

· Research

· Treatment


(reading, writing, creating, 

· Script



collaborating, drawing, 

· Storyboard


communicating)

Production:

· Filming



directing, set-design, 

· Editing



lighting, talent, camera, sound, 






costumes, interviewing

· Postproduction


polishing, copying, viewing

2. What is in it for us language teachers? 

Let us focus on the following stages: 

Script-writing (one written page = one minute of film; existence of special screen-writing software; a list of basic scenarios); storyboard; filming (cameras, microphones, preparing the set, etc.); editing (iMovie or Final Cut Pro?).

Our focus: how we could condense and simplify the process in order to concentrate on those aspects that are pedagogically most useful: script-writing and possibly the production of an annotated storyboard are valuable pedagogical activities for our students, while filming techniques and editing should be kept as simple as possible so as not to demand too much of the instructor’s time. 


3. Examples of activities participants will be able to carry out with their students:  

· Filming students’ interviews (mini portraits, prepared or improvised) or presentations in conversation courses (a precious evaluation tool).

· Starting with a scene from an existing film, have the students act it out. You can film the students acting out the scene, or have them dub the original one (then the delivery must be very close to that of the actors; good for speed, intonation, liaisons, contractions, etc.).

· Follow up: have the students write a similar scene in a different context, using their own words. For instance, a family meal, a quarrel, a job interview, etc. 

· Several possibilities, depending on the time available and the importance of project: this can evolve into the creation of a full-fledged short film: script writing, with successive, improved versions; creation of an annotated storyboard; rehearsals, in and out of class (the instructor can supply recordings of the scripts as models before the rehearsals); filming just one time or making several takes (in the latter case, editing would be more complex). 

· Creating a commercial

· A trailer for a film

·  Large-cast projects (for instance, filming a discussion in a queue, or a journalist interviewing/polling passersby, or group or pair work. 

· We can have students create their own pedagogical materials: have them do quick projects to illustrate grammar points or vocabulary:

( Illustrating proverbs 

( Miming idiomatic expressions

( Creating short scenes to illustrate the difference between tenses (passé composé and imparfait, or subjunctive/ indicative); or vocabulary ( food, clothing, weather report, forms of entertainment,  activities… ). The results would be posted on the web and accessible on the course site. 

4. Presentation of a series of film excerpts showing different types of simple, effective shots novices can be expected to use when filming their students (close-up, wide angle, and a few others).

5. Presentation of different models of cameras available for our workshop.

Note: several models are available on campus; we will be using mostly the cameras at the Language Resource Center, which are not of professional quality, but have the considerable merit of being serviceable and easily available. 

Video workshop, spring 2006  

SESSION TWO
LEARNING HOW TO USE A CAMERA:

FILMING WITH THE CAMERA ON A TRIPOD

1) Examples of scenes from professional movies and videos shot by instructors using this technique. Why are these scenes and shots successful (or not)? 

2) Let’s think of several exercises we might want to do with our students that require only one sequence shot. Since we will act out these exercises and would like each participant to have a chance to film several of them, we will keep them very short, with a maximum of 6 sentences for each scene. All of those exercises can be done at any level of proficiency, and it might be interesting to experiment with those different levels.  

Here are a few suggestions: 

The most static (although it does not have to be!)

· The personal snapshot: seated students introduce themselves in six sentences. 
 

· The message: expressing one’s feelings towards a person or an important object, such as a computer or a cell phone.

More dynamic: interaction between two or more people, who can remain seated or come and go. 

· The interview.

· Two people meeting.
 

· The fashion show.

· Miming and describing everyday activities, or an idiomatic expression.

· Describing one’s room to a guest

3) After deciding which exercises you want to shoot, writing very simple scripts for them and choosing your cast, you might want to look for the best setting for your video project, within the limitations of the place where this workshop is being held. In all probability, we will often be stuck with shooting in our classroom, but it might be possible to make use of its immediate surroundings, such as the corridors, the stairs, an elevator, windows… Imagination and a sharp eye for interesting details will come in handy. You should also try to avoid inadvertently making the presence of incongruous objects, signs, etc. part of your film! 

4) How to use and set up the camera. 

5) Find the best position and angle for your camera, and determine how your actors are going to move.

6) Shoot!

7) If we still have time, we will look at the rushes. 

8) For next time: your assignment is to shoot a very small, simple project with your students in your own classrooms. We shall watch the rushes together next week.

Video workshop, Spring 2006

SESSION FOUR
LEARNING HOW TO USE A CAMERA:
FILMING WITH A HAND-HELD CAMERA.
I. Excerpts from films

We will be showing examples of long shots made with a hand-held camera from the following films:
	Shot in video
	Hand-held camera
	Sequence shots

	Festen

Time Code

Open Water


	Festen

Shadows 

Husbands and Wives

Blair Witch

When We Were Kings


	Snake Eyes

Time Code

The Rope

Boogie Nights

The Passenger

Scarface

Soy Cuba




II. Practice. 
Using the space at the Language Resource Center (staircase, long white corridors, language lab), let us film scenes using each other as actors. We will then view and analyze our respective oeuvres! 
Video workshop, spring 2006

SESSION FOUR

FILMING A STORY
Our theme this week will be "filming a story." We will be watching and analyzing short films, short documentaries, short sitcoms, skits, and commercials, as well as thinking of ways to make similar (and obviously less ambitious) films in class with students. Even though these materials were created with resources that far exceed our own, they are all based on ideas that can be adapted in the classroom, and stimulate us to create interesting activities in our courses. 

Films to be shown include the short films  Ilha das Flores by Jorge Furtado, 1989 (http://www.youtube.com/watch?v=XM5x8TfPxmI  in Portuguese  http://video.google.com/videoplay?docid=-8867512033765032709 in French), L’Audition (Jean François Dion, 1975), J’attendrai le suivant (http://www.youtube.com/watch?v=596e7Bs4xQk)  Ménage (Pierre Salvadori, 1992), Omnibus (Sam Karmann, 1992), and many others;  Monty Python sketches and excerpts from Un Gars, une fille; an amazing mock documentary on sushi available on line at the following address  http://fr.youtube.com/watch?v=0b75cl4-qRE , and more! 

1. An obvious possibility is to shoot a short play, or a few scenes from a play; in 
this case, the dialogues are already written and there are stage directions to be followed. If the students have been studying the play in class, filming can be the capstone exercise after several weeks of exciting study, a time when they can concentrate on getting the pronunciation and the tone right, and give free rein to their acting talent.  You might also want to ask students to write their own spoofs or variations on scenes from the play. 

2.  You may also want to start from a short story, which would involve having students write the screen adaptation, an ambitious but very fruitful exercise. Or ask 
students to invent a story to illustrate a proverb. 

3. They may also create a "documentary", either serious or humorous about cultural practices, customs, objects, etc. specific either to their own culture or to the culture they are studying. They could create a commercial for a product that exists in the source or target culture, trying to determine the right way to market it in the other culture. If you have musicians, dancers, and singers in the class, they might want to create a music video of a song they like. 


These are more ambitious projects than the ones we have been looking at 
so far. You might want to think of interesting texts, topics, etc. ahead 
of time and bring your suggestions to the workshop. 
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SESSION FIVE

EDITING
Although we keep telling you to limit your own editing to the absolute minimum, we have thought it might be a good idea to show you and analyze with you a selection of examples of remarkable editing, or, conversely, examples of unnecessary or confusing editing.

IF YOU HAVE NOT ALREADY ATTENDED A PRACTICAL SESSION ON THE EDITING TOOLS IMOVIE AND/OR FINAL CUT PRO, LET US KNOW!

Films shown: 

2001, A Space Odyssey (transition from first part to second part: the bone; as well as the last part)

Don’t Look Now (opening sequence)

Carrie (the prom scene)

Scarface (the contract scene, the massacre at the end)

L’Année dernière à Marienbad

The Thomas Crowne Affair ( the one with Steve McQueen and Faye Dunaway: the chess scene)

Tom Jones (contrast the dinner scene between Tom and Jenny and the chess scene in the previous movie) 

The Graduate (the dream scene in the swimming pool)

Husbands and Wives (scene at home with guests; questionable editing)

Spy Game (the meeting in Berlin; too many cuts, too frantic) 

A Summer 42’ (sound editing)

And more… 

Video workshop, spring 2006

SESSION SIX

DIRECTING ACTORS

Your instructor will be presenting some principles and techniques for directing actors (and avoiding some basic mistakes). We will be looking at some film excerpts (films using non-actors, making-offs, our own video projects with our students) and discuss how expressions, gestures, movements, etc. can be improved and made more meaningful. 

We will then use each other as actors to film some of our own short projects. 

You may be interested in taking a look at a few online resources:

http://www.creativedrama.com/ 

http://www.knowledgehound.com/topics/acting.htm
http://www.brodow.com/Articles/ActingTechniquesForSpeakers.html
http://www.youtube.com/watch?v=KHYp1OVby8g (and related videos)

http://clicnet.swarthmore.edu/litterature/sujets/theatre.html (French-language resources) 
LIST OF FILMS –  for THE CINEMA WORKSHOP

French Department – January 29, 2006

I - EARLY MOVIES

1)
Birth of a Nation,  directed by D.W Griffith (1915)
------------------------------------------------------------------------------------------------------------

2)
The Lumière Brothers’ first films / Kino International 

------------------------------------------------------------------------------------------------------------

3)
Marvelous Melies 

------------------------------------------------------------------------------------------------------------

4)
City Lights, directed by Charlie Chaplin (1931)
--------------------------------------------------------------------------------------------
II - ABOUT SOUND
5)
Singing in the Rain, directed by Gene Kelly (1952)

--------------------------------------------------------------------------------------------

6)
Once Upon a time in America, directed by Sergio Leone (1984)

--------------------------------------------------------------------------------------------
7)
Fellini – Roma, directed by Federico Fellini (1972)
--------------------------------------------------------------------------------------------

8)
Point Blank, directed by John Boorman (1967)

--------------------------------------------------------------------------------------------
III - ABOUT CINEMATOGRAPHY

9)
Citizen Kane, directed by Orson Welles (1941)

--------------------------------------------------------------------------------------------

10)
Black Narcissus, directed by Michael Powell (1947)
--------------------------------------------------------------------------------------------

11)
The Celebration, directed by Thomas Vinterberg (1998)

--------------------------------------------------------------------------------------------

12)
Breathless, directed by Jean-Luc Godard (1960)
-------------------------------------------------------------------------------------------

13)
Open Water, directed by Chris Kentis (2003)

-------------------------------------------------------------------------------------------

14)
Last Tango in Paris, directed by Bernardo Bartolucci (1972)

-------------------------------------------------------------------------------------------

15 )
Night of the Hunter, directed by Charles Laughton (1955)

-------------------------------------------------------------------------------------------
VI - ABOUT EDITING
16) 
Planet of the Apes, directed by Franklin Schaffner (1968)

----------------------------------------------------------------------------------------------------------

17)
Soylent Green, directed by Richard Fleisher (1973)
--------------------------------------------------------------------------------------------

18)
Marnie, directed by Alfred Hitchcock (1964)
-------------------------------------------------------------------------------------------

19)
Aguirre, the wrath of God, directed by Werner Herzog (1972)
-------------------------------------------------------------------------------------------

21) 
Rules of the Game, directed by Jean Renoir (1939)

-------------------------------------------------------------------------------------------

22)
Sunset Boulevard, directed by Billy Wilder (1950)

--------------------------------------------------------------------------------------------

23)   Sunrise, directed by Murnau (1926)

--------------------------------------------------------------------------------------------

24)   JFK, directed by Oliver Stone (1991)

--------------------------------------------------------------------------------------------

25)   Muriel, directed by Alain Resnais (1963)

--------------------------------------------------------------------------------------------

26)   The Man with a Camera, directed by Dziga Vertov (1929)

--------------------------------------------------------------------------------------------

27)   The Battleship Potemkin, Directed by Eisenstein (1917)

V - ABOUT PRODUCTION DESIGN

------------------------------------------------------------------------------------------

28 )  Death in Venice, directed by Luchino Visconti (1971)

------------------------------------------------------------------------------------------

29 )  Barry Lyndon, directed by Stanley Kubrick (1975)

-------------------------------------------------------------------------------------------

30)  Blade Runner, directed by Ridley Scott (1982)

-------------------------------------------------------------------------------------------

31)  THX 1138, directed by George Lucas (1971)

--------------------------------------------------------------------------------------------

32)  Contempt, directed by Jean-Luc Godard (1963)

--------------------------------------------------------------------------------------------

33)  Metropolis, directed by Fritz Lang (1926)

--------------------------------------------------------------------------------------------

34)
Red Desert, directed by Michelangelo Antonioni (1964)

--------------------------------------------------------------------------------------------

35) 
Mon Oncle, directed by Jacques Tati (1953)

--------------------------------------------------------------------------------------------
36) The Band Wagon, directed by Vincente Minelli (1953)

--------------------------------------------------------------------------------------------

37) An American in Paris, directed by Vincente Minelli (1951)
------------------------------------------------------------------------------------------------------------

VI - EXPERIMENTAL CINEMA
38) Un Chien Andalou, directed by Luis Bunuel (1929)

-----------------------------------------------------------------------------------------------------------
39) By Brackage : an anthology
--------------------------------------------------------------------------------------------

40)
 Last Year in Marienbad, directed by Alain Resnais (1961)
--------------------------------------------------------------------------------------------

VII - SEQUENCE SHOTS

41)
Le Sacrifice, directed by Tarkovsky (1986)

--------------------------------------------------------------------------------------------

43) Snake Eyes, directed by Brian de Palma (1998)

--------------------------------------------------------------------------------------------

44) Boogie Nights, directed by Paul thomas Anderson (1997)

--------------------------------------------------------------------------------------------

45) Journey Into fear, directed by Orson Welles (1958)
--------------------------------------------------------------------------------------------
VIII – DOCUMENTARY
46)
Grey Gardens, directed by Ellen Hovde & Albert Maysles (1975)
--------------------------------------------------------------------------------------------

47)
Nanook, directed by Robert Flaherty (1922)

--------------------------------------------------------------------------------------------

48) 
Husbands and Wives, directed by Woody Allen

--------------------------------------------------------------------------------------------
IX - ABOUT FILM FORMATS
49)
 Dancers in the Dark, directed by Lars Von Trier

-------------------------------------------------------------------------------------------

50)
 Natural Born Killers, directed by Oliver Stone
-------------------------------------------------------------------------------------------

51) 
The Blair Witch Project, directed by Daniel Myrick and Eduardo Sanchez  (1999)

-------------------------------------------------------------------------------------------
List compiled by Farouk Thoyer

Feedback

FEEDBACK ON THE 2005 WORKSHOP (French department only)
I) OUR PARTICIPANTS’ IMPRESSIONS
A) Impact on our graduate students and instructors: 

            Considering that our graduate students are extremely busy, and that the workshops started well into of the semester, I think that we had a pretty good response. 14 graduate students or instructors declared themselves very interested after our initial emails and info sessions. Quite a few others told me that they were too busy this semester but hoped they would be able to take part in the workshops next year. Perhaps not surprisingly, the majority of participants were either first-years (2 out of 8 first-years were regular participants) or very advanced students or lecturers. 

B) Feedback from participants: 


When we solicited feedback from TF participants, all attested to the value of the program, citing, for instance, its usefulness in motivating students and providing a tangible reference for student self-evaluation. Participants had the feeling that the program had provided them with an effective teaching tool, and contributed to their training as T.A.s: “I think recording students is a good, interactive activity and it gives the students a chance to work on pronunciation and come up with original ideas” (Erica Weems). Toby Wikström’s comments seem particularly to the point: “I feel that it is necessary for the humanities to be identified as much as possible with technology in order for the university to preserve their standing. Making films in French class is an innovative way of doing so. I should also add that I see the film workshop as a definite asset in terms of my prospects of finding a tenure-track French professorship in an increasingly difficult job market.”

C) Some things we learned about filming and editing:
-- Filming is not difficult, but you do have to do it several times to feel even vaguely confident. When we did film our students in our classrooms (or all over campus), those of us who had never used a camera felt we still needed our technical advisor’s assistance. I did it on my own because he was not available, messed up considerably (my camera work was very wobbly when I was not using a tripod), but was able to produce something quite usable nevertheless.
-- Another thing we learnt: if you are going to ask your students to do several takes, do it only if their scene is very short. It would also be frustrating for students to be cut in mid-sentence and told to start again as they would be if the purpose was mostly to make a film. It would be quite boring for non-acting students in the classroom too. ( Solution: have them rehearse thoroughly beforehand. 

-- Editing.  It is by far the most time-consuming task for the instructor, but if filming is kept simple, you can do a decent job relatively fast. iMovie is really simple to use, although rather limited. Final Cut Pro is much more complex, and you will need to spend quite a few hours studying it to get the hang of it.  If you can enlist the support of some of your students who are familiar with the editing software and enthusiastic about the project, you can be more ambitious. Remember, however, that for most of us language instructors the whole point of creating videos with students is to help them work on their  foreign language skills, and that we should not turn the language course we are teaching into a video-production workshop! 
D) In-class activities developed and carried out as a result of the workshop. 

    
Since we started late in the semester, most of the participants in the workshop only made one film with their students, usually at the end of the course. I know that at least four of us did so in the spring, and another participant filmed her students during the summer session. Most of us filmed end-of-the semester presentations, which are skits written and performed by pairs or small groups of students. In one conversation class, an instructor asked her students to write up short scenes illustrating their likes and dislikes (in the style of the opening sequence of the film Amélie). Students then mimed their scenes while a narrator read out the text. Finally, in an intermediate class, students who had been studying the play Art, by Yasmina Reza, prepared dialogues about art inspired by the play. 
II. THE PEDAGOGICAL VALUE OF FILMING STUDENTS
· Increased motivation. It was obvious from the films I saw that the fact that they were going to be filmed (i.e. that their work would leave a permanent trace) motivated the students to a degree I had never seen before. In my own class, the evidence was the care they brought to their writing; the fact that most of them learned their texts by heart; the fact that half of them requested a rehearsal in my presence; and finally, the superior quality of the presentations. 
· Creating new teaching tools. Making films with students can suggest previously unthought-of possibilities. It occurred to me, for instance, that I could make students aware of the similarities between the ways in which French past tenses show actions and what a camera does with a pan shot, a series of shots, a zoom, or slow motion. Through reflecting on the correspondence between tenses and camera movements and angles, and later by devising their own scripts and filming them, students would more thoroughly comprehend the subtleties of tense use, as well as help create teaching material that could be shown in other classes. 

· Feedback by the instructor is enhanced by the availability of the “recall.” Reviewing videotaped student performances or presentations allows for much better discernment of a wider variety of problem areas. Since we did the filming sessions at the end of the semester, we could not always use the films to help students correct some of their language problems. But those problems were certainly made more obvious and salient when on film, and it is clear that such tapes would be efficient tools for correcting pronunciation and faulty language habits.

· Self-evaluation. Videotaping is much more conducive to students’ perceiving their own mistakes on their own. 

· Opportunity for high-quality writing exercises. Storyboard creation is not only useful as a pre-filming organizational tool but can also be exploited as a writing exercise. Furthermore, the scripts written by students will most often be dialogues, a form of discourse students practice a lot orally but more rarely in writing. This gives them a rare opportunity to produce carefully crafted questions and answers, using authentic, everyday vocabulary and appropriate idiomatic expressions in as concise and precise a way as possible. 

3)     PROFESSIONAL DEVELOPMENT OF TA’S
· Work on a variety of skills that are not limited to filmmaking. In the course of the workshop, participants are trained in simple directing and acting techniques, which can be used in many aspects of teaching (presenting material in more effective ways, organizing role-playing activities, working on plays with a class, etc.). This is an especially valuable tool given that these types of techniques are enjoying increasing popularity within the teaching profession, both in high schools and in universities.

· Advantage when on the job market. As one of the participants pointed out, the experience would probably enhance students’ CVs once on the job market, adding an unusual skill others might not have (and giving them something interesting to bring up in job interviews).


· Exposure to the French terminology with respect to cinema and filming techniques is an added bonus.

Pascale Hubert-Leibler, director of the French Language Program

Farouk Thoyer, 3rd year film school student.
� This exercise can be done during the first week of 101, as well as in any subsequent course. A nice way to start the semester. The students can be left free to say whatever they wish, or asked to comply with more or less sophisticated requirements, such as using only complex sentences;  using sentences in different tenses (past, present, future); introducing oneself to impress an potential employer or as a personal ad for a dating agency; etc.





� Again, this can be done a few weeks into 101, since students usually learn descriptive adjectives and how to express likes and dislikes quite quickly. But it can be more sophisticated: students  might be asked to express their feelings with comparisons, hypotheses (Dear computer, if you did not exist, I would still know how to write by hand…), different kinds of negations, etc. 





� You may want to use a classical, rather static TV interview format between one journalist and a well-known guest (to be imitated or parodied), but there are plenty of other possibilities. You might want to string together very simple answers by each student in the manner of Kieslowski in his amazing short movie, Gadajace glowy  (Talking Heads) to create an interesting effect of accumulation. Or you may have some students play the role of pollsters lying in wait for passersby to ask them questions (dynamic and varied).  


� At the beginning level, you might want to use this activity to stress that different forms of greetings, corresponding to different registers, will be used depending on whether the two people are the same age, from different generations, of different ages, know each other well, occupy different rungs on the social ladder, etc.  At a more advanced level, it could be used to practice making small talk for the sake of harmonious social interaction. Or yet again, you might imagine a meeting between two people who have the vague impression they know each other, and have to ask each other questions to find out where they first met.  





� Each student walks toward the camera as if on a fashion show catwalk and describes what she or he is wearing. Students who have on similar clothes (jeans and sneakers…) can do it together using the pronoun “ we,” or a “ journalist” can describe the show, or engage in short exchanges with the “ models”  (allows for the use of different pronouns and verb forms).  You can ask your students to wear one favorite item of clothing for that particular day. 





� For the last two activities, you may be tempted to try “following” the different actors with the camera, change the shooting angle, or use the zoom function. These are tricky to use without professional equipment, as you will probably see for yourselves. 





